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AN INTRODUCTION TO PROJECT WORK

Welcome back! Are you ready for another year of rewarding challenges in your
English class? How are you going to help your students develop their skills this year?

Your students should now be used to project work and be familiar with its different
stages: preparation, development and production. They are now ready to expand their
language skills in all steps of the process and will be able to use more English as they
plan, discuss and reflect on their work. The projects in Level 3 are designed to help
your students build on their learning and stay motivated.

This book will guide you on how to make the most of different projects, so your
students can continue to work successfully both in and out of the classroom.

What is project work?

Imagine you and your class have just finished Unit 6 (Think outside the box). Your
students have learned vocabulary for making things and materials and practised giving
and following instructions. How can you review and expand on this topic? In this case,
your students give a presentation of an idea for an invention, including a description of
what it is made from, how it works and what problem it solves.

Remember that project work involves students taking ownership of their work and
making decisions together. There is a realistic final outcome and a series of stages to
follow that allow groups to explore how they can achieve their goals. The final aim

is always a presentation stage. > Presentationideaspis . Your role is to facilitate how this
happens. As a result, students learn by doing and share memorable experiences.

Throughout the project work process, students develop a number of life skills. They
learn to:

= \ Innovate Question actively

=
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BENEFITS AND ADVANTAGES OF PROJECT WORK
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Personal advantages ~ Academic advantages =

« encourages creativity by promoting + allows teachers to deal with
lateral thinking mixed-ability classes
« increases motivation through challenge « motivates whole-team / cooperation / group work
. develops autonomy and a sense and promotes chances to learn from one another
of responsibility « develops planning and organisational skills

* increases natural curiosity « permits a ‘flipped classroom’ approach

+ improves self-knowledge through

celf’avaluation + consolidates learning through research

. L. . and opportunities for deep thinking
+ improves communication skills through

teamwork « increases opportunities to integrate

+ involves family and friends in the cross-curricular and cultural topics

learning process + encourages peer teaching and correction
+ improves interpersonal relationships « enables students with different learning styles
« develops life skills to help one another
\. J U J
\ /
\\ Language learning \ ,I
\ « provides opportunities to use language authentically V4

a

« integrates all four skills (reading, writing, listening and speaking)
+ allows for the use of self- and peer-evaluation language

+ encourages research and use of English out of the class

+ is learner-centred: students learn language from one another

+ practises both fluency and accuracy through different types of presentations
\, S
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Project work and the Cambridge Life
Competencies Framework

How can we prepare our students to succeed in a rapidly changing world? We see the
need to help students develop transferable skills, to work with people from around
the globe, to think creatively, analyse sources critically and communicate their views
effectively. However, how can we balance the development of these skills with the
demands of the language curriculum?

Cambridge have developed the Cambridge Framework for Life Competencies.
This Framework reinforces project work, helping teachers recognise and assess the
many transferable skills that project work develops, alongside language learning.

The Framework is closely aligned to the Key Competencies defined in the new
LOMLOE law and provides different levels of detail, from six broad Areas of
Competency to specific Can Do Statements. We have grouped the different
competencies into six main areas, which are supported by three foundation layers.

Creative Critical Learning to Communication Collaboration Social

Thinking Thinking Learn

DIGITAL LITE

Responsibilities

IPLINE KRN

N

It then defines specific competencies in each Area. For example, here are the Competencies for |Collaboration :

Taking personal Listening respectfully and Managing the sharing of
responsibility for own responding constructively tasks in a project
contribution to a group task to others’ contributions

Finally, there is a ICanEi:'J statement for each
Competency. These will differ depending on -
the age of the students.

Area of Competency:
Collaboration

Competency:
Managing the sharing of tasks in a project

Can Do Statements:
* Follows the instructions for a task and
alerts others when straying from them.
* Explains reasons for suggestions
‘and contributions.
s Takes responsibility for completing
tasks as part of a larger project.

6 INTRODUCTION

Working towards a
resolution related to
a task
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cambridge.org/elt




Level 3 Area of
; Competency Can Do Statements
Projects Competency

1 Mini culture
project:
A presentation

2 The art
project:

A profile of
an artist

3 Mini culture
project:
A fact file

4 The PE
project:
A report

5 Mini culture
project:

A magazine
article

6 The
technology
project:

A presentation

7 Mini culture
project:
A travel blog

8 The
citizenship
project:

A school
brochure

9 Mini culture
project:
A poster

Critical Thinking
Cc7

Communication

C1

Learning to Learn
C5

Creative Thinking
c7

Learning to Learn
C5

Collaboration
C5C6C7

Critical Thinking
7/

Communication
C1

Social
Responsibilities
C5C6C8

Creative Thinking
c7

Collaboration
C5C6C7

Communication
C1

Social
Responsibilities
C5C6C8

Creative Thinking
@

Collaboration
C5C6C7

Critical Thinking
c7

Social
Responsibilities
C5C6C8

Learning to Learn
C5

Evaluating ideas, arguments
and options

Managing conversations

Taking control of your own
learning

Creating new content
from own ideas or other
resources

Practical skills for
participating in learning

Managing the sharing of
tasks in a project

Evaluating ideas, arguments
and options

Managing conversations

Understanding personal
responsibilities as part of a
group and in society

Participating in creative
activities

Working towards a resolution
related to a task

Participating with
appropriate confidence
and clarity

Understanding and
describing own and
others’ cultures

Using newly created
content to solve problems
and make decisions

Listening respectfully and
responding constructively
to others’ contributions

Synthesising ideas and
information

Understanding and
discussing global issues

Practical skills for
participating in learning

|

Analyses causes and effects of problems; Examines possible
solutions to a given problem and states how effective they are.

Uses appropriate strategies to deal with language gaps (using
non-linguistic means, approximate synonyms, etc.); Invites
contributions from interlocuters in a conversation.

Finds sources of information and help (online); Chooses ways
to practise English outside the classroom (e.g. watching TV/
films in English, using English on social media).

Makes an assignment original by changing the task or adding
new angles; Communicates personal response to creative
work from art, music or literature.

Completes homework as required; Takes effective notes in
class and from homework reading.

Participates with others to plan, organise and carry out
events; Ensures that work is fairly divided among members in
group activities.

Gives reasons for an argument’s plausibility; Assesses
strengths and weaknesses of possible solutions.

Uses appropriate language to negotiate meaning (seek
repetition, check understanding); Uses simple techniques to
start, maintain and close conversations of various lengths.

Understands the rights and responsibilities of individuals
in society at local and national levels; Understands various
aspects of society.

Encourages group members to make activities more original
and imaginative; Participates in ‘what if’ thinking.

Is aware others have divergent views and ideas for solving a
task; Is able to propose solutions that include other views and
ideas than their own.

Develops a clear description or narrative with a logical
sequence of points; Uses a number of cohesive devices to link
sentences into a clear, coherent discourse.

Accepts others and shows respect for cultural difference,
challenges prejudice and discriminatory views; Makes
informed comparisons between their own and other societies.

Employs new ideas and content in solving a task; Makes
an assignment original by changing the task or adding
new angles.

Listens to and acknowledges different points of view
respectfully; Is ready to justify, adapt and abandon a proposal or
point of view in response to others’ queries or contributions.

Selects key points from diverse sources to create a new
account and/or argument.

Is aware of different global issues; Understands the
importance of international cooperation.

Completes homework as required; Participates sensibly and
positively in learning activities in class.
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HOW TO USE THE PROJECT BOOK

See learning cutcomes at a glance, as well as Manage student roles Get useful tips for monitoring

the skills students will develop and the resources and responsibilities. collaborative skills.
and evaluation tools you may wish to use.

\
\

\

\

‘-—-ﬂ

[ /

@ pevelopment | @ cSotbonavon /
vt i tage s 3901 2 Broups know thelr cain bl na.\n.nh.;nm.]“,,mmwm“
ritor
Step 2: Analyse the model for (g o outcomes and hw\““ti“’:(;i:';l‘nuumm language dhd S m::::::s;l lﬂhotasks In Step 310 ensurg ,
ILE © Filpped classrog Dy, fomatforprésenting the decisions tagather PO HbIIes and make Vi
A FAC TF —— ™ activigy 1:Assign roles and responsiblides ogether,
— Out of class: have sludents (2 have students assign general :
age factfile | andthink o ene more. ihe facy. o In project E10UPS: an general rges.
, ome: makad 278 e Categoryty agy 1 Mgy il 1 Help ther cecid ongu i "
(. l,.mm‘nlﬂ jos and visual elam 0 | Inlass: ask questions aboyf i " rolesthey €an share, such as: A
sld"“'d“m-:ginmrmnllﬂ""’"xhmlw’ effectiveness of the fact fig s, U7 ang | ? tasks
| fortact s W eo orau ; | 4 bid . The graphicdesigner [ Theplcture manager | | (750 BOUD membors monitor each othier's pragress
| possie rece” e fact e LanguaEe et | i ? $ decides on fonts, finds appropriatoand | 4t e abilty to complatother taskes on time,
| mwmumo:‘mzmmamumnntplan pil Have studonts compare the mgg, sections and layout. accurate maps, wl:ﬂ‘(:‘:'::;m Problems and encourage them to
| oarganiser £ P:nie(lwaluanon rule 3% | cxamples they brought o ciags, et ~ '?‘ Fotenmpaa | e Sbout schedules and otes
E ing dii oo 70
My learm n form e i =
I‘ -wa(lmr‘sevaluaﬂ” ) ,,_,...mn.,u.:.w‘l & Learning to Learn 7l \\ 3 My uneggaryin | Developmant
L - a:r:":.' S for artctpatng loay, W v 3 Pew vl oo Dgvalopment
Check the homework in stop 3 Wrie 5 Ning The Thatact
tart Lo show students catagories an the board, Sludenyy | The editor
pgefore you ! ree different fact files o makes thefinal craates checker
collect twe ortl dectslon on the digital crosschecks
in elass. Step 3: How to make a factfile (3 ., what content version and content
preparatlon *+ Gothough the s with tho g, g1, 4. ~ to include, embedsvides  detalls,
e the 1P which catogories they can inclyqg whlmr"ts discygg u, - or audio,
y ; : 3 o s
step 110 cof fact fiesatter doing the they can use {paper or digial) and whorg ikl d classroom activitle
+ ntreduce the O infarmation and images, They alsp by 0 fing \ Flipped class s
vocalyluas =g o cacoursgethem 0539 for recording video or audia and oy fop :‘;I"’mems S g.mn.nd analyse (i € im0
o students ¢ nIac!::‘;m can find them. where they could find recordad matgrig, e o, outof cla¥sghave groups resoarch informatian for
& hattheyare forand W * Ensure students understand that wp, each of the calgorios in their fact file. Set a tima for
i of r aul? thelr fact files, Ehoy should uso Nm.u:r::‘,w"“"" when they shouldgrt organising their notes in class.
thern Zhets Hew ta section. A= Inthe
l formation step 3: Draft and revi O
tinformatio i + hand out
jes usually present Step 4 Clarify the project () ., In elass: hand out a copy Mhe
/ « Explain "'“_:‘f:,',lmmﬁur Jists. They focus Wk?-l T e ™ "% s 1 g . t0 B student o help them
/ e m'i';u': T oplcand can include statstcs, AskG 7 Otk plan thelr information M
palntsabout  oPECEC, + Brainstorm different countrios apg theirlangy, Have groups do the PLAN sectiogam Exerelse 1.
I What rfl'ﬁ":\w & person, i Write alist on the board, ages, Allow time for sharing infarmation m.N‘nahlngllulvs
; Group members decide who prepares ﬂ-‘mtunn n

L i) h
et filo (preferably in Eng lave groups choase a country ang 1
+ nskstudents to bring 3 REL IR bt les fact file ANBUALE far ey, ceotdance with thelr roles. \

hem
noxt class. Have t 2
::nu\‘:mmtinsufﬁﬂxtlve and why. * I groups are presenting digitally, ey them out of class: group members prepare their sklons,

progroms they can use. Bralnstorm idayy. 1 elass: group members chack one ancthar's Metians

3 Wiy bseingshory 40| Preparation and put their fact file together. Allow time for nna\
& Pesrevilusthon fom pid | Preparation F reviewing. \
& PROJECT | UNIT 3 \

\ UNIT 3 | MIN| CULTURE PROJEET 31

30 MINI CULTUR

l

I

|

|

|

\
\
\

\ |
. /
/

Identify the corresponding,

Monitor and assess the skills that

pages of the Student’s Book. - > i project work develops, mapped to
Find useful photocopiable the Cambridge Life Competencies
resources. Ferrerek

LANGUAGE FACT FILE ORGANISER

Gty
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N angunge
O egiages

Tabal umbe ot

\
A photocopiable graphic organiser ‘
helps students organise their notes in the } A
developmental stage of each project. \

e W)

AT~ anp e AT
il ' o s it

e e e (g, maps, peopén, i}

8 INTRODUCTION




Get ideas for extra differentiated
practice in each project; perfect

for mixed abilities!
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See clear guidelines for
identifying and assessing
student performance.

Identify the other vital
skills that project work
develops.
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THE LEARNING STAGES OF PROJECT WORK

D rcpoion REPS ... BN ..., MU

Facilitators Project groups Project groups
Step 1: Introduce the topic Step 1: Assign roles and Step 1: Prepare
Step 2: Analyse the model for resppreneilallidtes = Decide how the project will look
the project Step 2: Research and analyse and who will speak
Step 3: Go through the How to tips Step 3: Draft and review « Practise
Step 4: Clarify the project « Put together work Step 2: Present
+ QOrganise groups = Peer-correct « Take turns presenting
» Review the learning outcomes and « Express opinions and < Ask questions and give feedback
skills L make choices J Step 3: Reflect
+ Brainstorm ideas A -
\ < Discuss all stages of the process
+ Focus on key information \ \, >
A}
+ Have groups make decisions
about content
\, .

\
\

\
|
|
|
/

L

Formative and

e-—-""-—.

Pre-evaluation "W Formative evaluation
(self-evaluation, peer-
evaluation, observation)

summative evaluation

(self-evaluation)

Tools for students:
KWL chart, My learning diary,
Peer-evaluation form

Tools for students:
KWL chart, My learning diary,
Peer-evaluation form

Tools for students:

KWL chart, My learning diary, graphic
organisers, Peer-evaluation form
Tools for teachers: Tools for teachers:
Teacher's evaluation form Tools for teachers: Teacher’s evaluation form,
Teacher’s evaluation form Evaluztiorrubrie

> Evaluation tools pp67-70

\ v 2 Evaluation tools pp67-70 > Evaluation tools pp67-70
| . J
I l > Evaluation rubric p21
l I . J

RY) /

 Reflection (you and students)

€
6"'-—-

1 Have student-to-student, student-to-teacher and teacher-to-student discussions on evaluation grades.

2 Identify areas for improvement in future projects using the Evaluation tools.

> Evaluation p20
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